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Abstract: The main aim of this study is to design the appropriate integrated skills 
teaching strategies using project-based learning for grade XI students. The 
research was conducted at SMA Negeri 1 Bengkayang involving XI grade 
students of science class and two English teachers. This research followed 
ADDIE’s procedure. The researcher conducted observation, interview and 
administered questionnaires for the data collecting. In addition, the researcher 
obtained validation from the experts to improve the quality of teaching strategy 
designed in this study. The result of this study was A Gallery Exhibition Project 
that can be used as supplementary teaching strategy. It comprised of three parts 
i.e., Pre-project activities (planning the project), whilst-project activities 
(conducting the project outside the classroom/preparing the project) and post-
project activities (presenting the project).  
Keywords: Design; Integrated skills; Project-based. 
Abstrak: Tujuan utama penelitian ini bertujuan: untuk merancang strategi 
pembelajaran terpadu berbasis proyek yang dilaksanakan pada siswa kelas XI. 
Penelitian ini dilaksanakan di SMA Negeri 1 Bengkayang melibatkan para siswa 
kelas XI MIPA dan dua orang guru bahasa Inggris. Penelitian ini menggunakan 
prosedur ADDIE. Peneliti melakukan pengamatan (observasi), melakukan 
wawancara dan kuisioner. Selain itu, peneliti menvalidasi produk yang dilakukan 
oleh para ahli untuk meningkatkan kualitas dari strategi pengajaran dalam 
penelitian ini. Hasil utama penelitian ini adalah A Gallery Exhibition Project yang 
dapat digunakan sebagai tambahan program pengajaran. Strategi pengajaran ini 
terdiri dari tiga bagian yaitu pre-project (perencanaan kegiatan proyek ), whilst-
project (kegiatan pelaksanaan proyek di luar kelas/mempersiapkan proyek) dan 
post-project (mempresentasikan kegiatan proyek). 
Kata kunci : Desain; Keterampilan terpadu;  Berbasis-proyek. 
 
 
 
 
 
 
 
 
2 
 
he implementation of the 2013 curriculum brings new problems in English 
teaching learning. The most significant problem is the lack of time allocation 
for this subject. In previous curriculum 2006, English subject was taught four 
hours in a week but in curriculum 2013, it became two hours in a week in K13. 
Then, the content of English materials is approximately the same as the previous 
one in curriculum 2006. In addition, the teachers they still use the same methods 
and strategy in teaching English that can cause the objectives of learning cannot 
be taught completely. The roles of teacher in curriculum 2013 are different from 
school based curriculum because the students must be more active in teaching 
learning activities (Permendikbud, 2013).  
The issue of integration is clearly raised in language learning than in other 
school participants. Jones defines active learning as learning environments that 
allow “students to talk and listen, read, write and reflect as they approach course 
content through problem-solving exercises, informal small groups, simulations, 
case studies, role play and other activities—all require students to apply what they 
are learning” (Jones, 1993). The teacher must be a creator for a goal teaching 
strategy. According to Wagner (2005) that by integrating the language arts means 
providing natural learning situations in which listening, speaking, reading, and 
writing can be developed together for real purposes and real audiences.  
In this study, the reseacher tried to set the objective of the material and 
provide the appropriate method in teaching learning process and teaching 
strategies.  For the objective, the researcher formulate it based on the curriculum 
that is determined by the goverment. In Senior High School where the reseacher 
conducted the research, the school uses curriculum 2013 (K13), so the objectives 
were adjusted to the K13. In choosing the method, the researcher applied K13 
approach that is scientific approach and other suitable methods for the objectives, 
since the learners need to present their project result.The research questions for 
this research were as follows: 
1. What are the results of teachers’ and students’ needs analysis in English 
learning at SMAN 1 Bengkayang?  
2. What is design of the project-based learning to teach English language 
integrated skills in the context of K13 at SMAN 1 Bengkayang? 
3. How is the construct of project-based learning to teach English language 
integrated skills in context of K13 at SMAN 1 Bengkayang? 
4. Is the developed project-based teaching strategy for integrated skills usable at 
SMAN 1 Bengkayang? 
5. What are the experts’ evaluation results on integrated skills teaching strategy 
using project-based learning? 
To have a clear understanding about the terms that is going to be discussed 
in the following discussion. The researcher gives the definition terms to avoid 
misunderstanding when the readers read this study.  The word integrate refers to 
“to combine two or more things so that they work together,” (Hornby, 2000). In 
this study the researcher will design a teaching strategy that combines four skills 
those are listening, speaking, reading and writing. Moreover, Widowson (1978) in 
Hinkel (2010), was one of the first linguists to call for integrating the four 
language skills in instruction to raise learners' proficiency levels and enable 
advanced language learning. The researcher tends to combine and integrate four 
skills in one section rather than separate them into each section. Richards, Platt, 
and Weber (1988) define the teaching of integrated skills in the Longman 
Dictionary of Applied Linguistics: "the teaching of the language skills of reading, 
T 
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writing, listening, and speaking in conjunction with each other as when a lesson 
involves activities that relate listening and speaking to reading and 
writing."(p.144) There are several principled models for integrating the teaching 
of two or more language skills. The word integrate refers to “to combine two or 
more things so that they work together” (Hornby, 2000).  
In this study, the reseacher did not focus only the part of the skills such as 
two skills which are listening and speaking in order to achieve the learning goals, 
morethan that, the writer will integrate the whole four primary skills. The issue of 
integration is clearly raised in language learning than in other school participants. 
Jones defines active learning as learning environments that allow “students to talk 
and listen, read, write and reflect as they approach course content through 
problem-solving exercises, informal small groups, simulations, case studies, role 
play and other activities—all require students to apply what they are learning” 
(Jones, 1993). The teacher must be a creator for a goal teaching strategy. 
Literature on language learning supports the integration of the language arts and 
asserts its significance in developing language learners’ communicative 
competence and enhancing their language proficiency level (Jing, 2006).  
Before talking futher about Project-based learning, the reseacher will 
define what project-based learning as stated by Klein (2009) that “ Project-based 
learning is the instruction strategy of empowering learners to persue content 
knowledge on their own and demonstrate their new understanding through a 
variety of presentation modes (p.1)”. Moreover project based learning is an 
innovative learning that focus on students (Student centered) because learners 
learn not only from what they read (or hear), they also learn from the interaction 
with others and from the process of carrying out the tasks ( (McGrath, 2002). The 
teachers in this case act as motivator and facilitator. Before we go further in 
discussing about project based learning, we need to know the definition. Project 
Based-learning begins with an assignment to carry out one or more tasks that lead 
to the production of a final product- a design, a model, a device, or a computer 
simulation. “The culmination of the project is normally a written and/or oral 
report summarizing the procedure used to produce the product and presenting the 
outcome."  (Prince, 2006).  
PBL allows teachers to work more closely to the students and let them 
follow the learning process actively, engaged students doing high-quality, 
meaningful work, and in many cases to rediscover the joy of learning alongside 
their students. This condition is important since the students have good attitude in 
learning. As Stringer (2009) stated that students engagement is to move the 
students an attitude of resistance and apathy to one of interest and excitement. A 
project is a sequence of tasks required to reach an objective. Typically, the 
objective is to design a device or process that has value to a customer (user). The 
project begins by defining a performance problem associated with an application 
and ends with a design solution  
Curriculum is a fundamental in teaching learning process, it is used as 
guidance books for education practitioners. In 2013, Indonesian government 
especially education minister has applied the new curriculum (curriculum 
2013/K13) in 2156 chosen schools around Indonesia. The reasons for the 
curriculum changing are to fullfil the requirement of the eight national education 
standards and to prepare the students to face the globalization era. In previous 
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curriculum that is school based curriculum (KTSP) there are clear separation 
between knowledge (cognitive), psychomotoric and affective (behavior). We can 
name this curriculum as traditional English curriculum because according to this 
curriculum, the teacher tends to teach the four language skills separately, and 
materials and activities usually focus on one specific skill and others are ignored.  
So, in order to make the teaching learning process more effective in time 
management, all of the skills must be integrated. It gives a good effect in learning 
language because we cannot communicate only use one of skills. For example, 
when we speak, we need to listen to the response from others. The cognitive 
usually measured by the result of the students in their knowledge competency. 
The psychomotoric is usually measured by the learners’ peformance in practicing 
their knowledge. The last one is affective, in this part, the learners’ attitude inside 
or outside the classroom must be scored by the teacher. The teacher also  has to 
define the syllabus by themselves according to the school needs.   
It is different in K13, it focuses on behavior, skill and behavior and these 
three elements are integrated  one to another. There are five important steps in 
learning experience according to Permendikbud no. 81 A tahun 2013 lampiran IV 
(Permendikbud, 2013), they are observing, questioning, collecting data 
(experimenting), associating, and communicating (networking). Beside the five 
steps, the curriculum 2013 also provides three learning models. They are: project-
based learning, problem-based learning and discovery learning. Every model has 
its own benefits.  In this study, the researcher focused on the first model, project-
based learning. This model gave the learners self-learning experiences by 
searching other learning sources freely. The steps in conducting project-based 
learning  based on permendikbud no. 81 A,  as followed: 
Figure  1. 
The Steps in Conducting Project-Based Learning. 
 
There have been a number of studies that discussed integrated skills or 
project-based learning. Both of them have many interesting subject discussed. As 
Joseph Anthony had conducted Project-based Learning (PBL) for EFL/ESL 
instruction, he only discussed about PBL assessment. Moreover the experience of 
thousands of teachers across all grade levels and subject areas, backed by 
research, confirms that PBL is an effective and enjoyable way to learn and 
develop deeper learning competencies required for success in college, career and 
civic life. According to researcher’s opinion, it is still needed to combine the 
1 
Start With the Essential Question
2
Design a Plan for the 
Project
3
Create a Schedule
4
Monitor the Students 
and the Progress of the 
Project
5
Assess the Outcome
6
Evaluate the Experience
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integrated skills and project-based learning especially the designing material for 
effective teaching because of can enrich teaching learning process. 
 
METHOD  
In doing this study, the researcher conducted many steps based on ADDIE 
model in order to answer the problem formulations. The researcher applied the 
ADDIE model and adapted the steps based on the needs. These steps visually 
communicated their associated processes to stakeholders by illustrating the 
procedures that made it possible to produce the instructions (Branch, 2009). This 
model emphasizes the five core elements of ADDIE process: analyze, design, 
develop, implement, and evaluation.  
The steps that will be conducted in this research as followed:
 
 
Figure 2 
ADDIE Procedures That Were Conducted in This Research. 
 
This research was conducted in grade XI science of SMA Negeri 1 
Bengkayang. The reason for choosing this setting was because the school has 
applied curriculum 2013 for almost two years. The grade XI of this school 
consists of five classes, two classes are science and three others are social classes. 
There are 70 students in science classes. There were two groups of the participant 
in this research. They were students and English teachers. The first participants in 
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this study were the students. The participants were taken from grade XI science 2 
(XI MIPA2). There are 34 students in this class that consists of eleven boys and 
twenty three girls. The rationale behind this selection was merely because the 
researcher teaches this class. The pre-designed questionnaires were distributed to 
all students of this class. The second participants were the English teachers of 
SMA Negeri 1 Bengkayang. The interview was applied semi-structure interview 
to find out the teaching conditions. The participants that involved in this study 
“are most always selected because of their particular role in the design and 
development process.” (Richey & Klein: 2007, p.87).   
In this research, the first data were the result of students’ and teachers’ 
responses that were taken through questionnaires and interviews, English 
curriculum and syllabus, learning theories. The second data were from the 
responses after implementation phase from the participants who involved in this 
study and the feedback from the expert. The data were used as the indicators that 
the teaching strategy is usable. 
The data were collected by questionnaire and semi-structured interview to 
gain more specific information related to questionnaire. The data were from the 
students’ and teachers’ response. The results were used to get the information for 
the need analysis stage.  The researcher used the syllabus of curriculum 2013 to 
set the topic of learning and then it was used in designing process. From the 
topics, the researcher set the learning objectives of an integrated skills teaching 
strategy using project-based learning are based on curriculum 2013. Besides that, 
the students’ responses were used to find the feedback in implementation process. 
The instrument is the students’ group questionnaire form. The last is expert 
validation instruments to have the feedback from the expert. The designing 
teaching strategy must have an expert validation to know whether the product 
standardized or not. There were educational experts related to subject matter 
(integrated skill), English curriculum and project-based learning. The result of 
product validation and suggestion could be used as the input for the researcher to 
revise the better teaching strategy. 
The whole data in this research was analyzed qualitatively. To analyze 
these data there were several steps were done. After, the researcher analyzed the 
observation and interview results. Then, the steps namely classification, filtering 
then conclusion of the data received. The data took big part in this research 
because they gave the evidences. So that, the researcher used them as the basic 
topic to analyze the needs of teacher and learners that became findings. Beside 
that, the most important thing was analyzing the content of newest curriculum, 
that is curriculum 2013. The next was  designing stages, the researcher had to pay 
more attention to provided syllabus and its contents, especially for the standard 
competences and basic competencesThe reseacher also considered the condition 
of time allocation for the subject, the school’s facilities, teacher and students. 
The next stage was developing stage, the reseacher started to develop the 
materials. The activities in this teaching strategy were a set of integrated skills. 
So, that by having this product, hopefully the teacher could assess the learners’ 
competence in one step. Then, the researcher set the class activities using project –
based learning process. It helped the students to manage their own time and 
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strategy freely outside English class.Implementing was the forth stage, when the 
researcher tried out her product in a real setting. From this stage, the research got 
many feedbacks from from the learners’ responses. It was useful for the input to 
revise the product. Beside that, the researcher asked the educational experts who 
have good ability in this field. The last stage was evaluating, based on the 
suggestion and input from the educational experts, the reseacher analyzed the 
data. Then, the researcher revised the product. 
 
FINDINGS AND DISCUSSION 
Findings 
In this research, the need analysis consisted of three parts of findings. 
The first part was to find out the students’ needs in learning process. The second 
part was to identify the teachers’ need in teaching process. The third part was to 
identify the appropriate topic from basic competence analysis on curriculum 2013 
of SMA Negeri 1 Bengkayang. The analysis process was conducted to find the 
suitable basic competence that can be used for integrated skills teaching strategy 
using project-based learning. The first part was a need analysis on students of 
SMA Negeri 1 Bengkayang. This need analysis was conducted to identify the 
students’ condition and perceiption about English teaching learning at SMA 
Negeri 1 Bengkayang. The participants of this analysis were the students of grade 
XI science 2. There were 34 students involved in this data collecting. This class 
consists of 21 girls and 13 boys. The analysis was conducted by using 
questionnaires and semi-structured interview. The result of the questionnaires 
indicated the needs that can be considered as fundamental needs of the students. 
The result of need analysis on students can be described as follow.  
After having the result of the questionnaires, the results can be shown as 
follows.  It showed that 71%  of students thought that English is difficult. This 
condition can be an obtacle in teaching English. More over the students used to be 
passive learners . this evident can be seen that there were 79% students said that 
they participated passively in the classroom activities. The reason why they 
behaved like that because they were not motivated by the teaching  process 
previously. There were almost half of the students (53%) said that they were not 
motivated to learn English because the teaching learning focused more on 
education needs, not on students’ needs in their real life. Moreover, they did not 
have chances to practice, the lack of vocabularies (it indicated that 44% students 
usually have to use dictionary as the aid tools in learning English and lack of 
grammar mastery. 
The questionnaire result also showed that the most difficult skill in 
learning English was speaking skills. There were  29% of students for listening 
skill, 29% of students for writing skill, 38% of students for speaking and only 3% 
of students for reading skill. The result indicated that the students thought that 
they did not have problems in reading. So, it must be helpful for self-directed 
study especially in doing the project-based learning, especially in searching the 
references or other sources. Teaching the four skills must be integrated to prepare 
the students in facing the real communication. The students in finding the sources 
of study, not only depended on the teacher’s explanation because the evident 
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showed that there were 94% students that were used to use internet as their 
references. Beside the internet became one of the information souces, they could 
find enjoyable atmosphere from the internet. The students also claimed that they 
knew about project-based learning because this school has implemented the 
curriculum since 2013. The result shows that the learning strategy using project-
based was seldom conducted in the classroom (there are 68% said that they 
seldom did the project). Although they said that they seldom did it, there are 97% 
students still thought that project-based learning is helpful for them in learning 
English.  
The second part was the analysis on the English teachers’ needs in 
teaching English subject at SMA Negeri 1 Bengkayang. This need analysis was 
conducted to have teacher’s perceiption about their teaching. There were two 
English teachers that became the participants in the interview section. They have 
been teaching English for 10 until 13 years. The interview gave clear description 
of teachers’ condition and perceiption in teaching. According to the teachers there 
were many changes that they found in curriculum 2013. They were materials 
arrangement and content, the implementation of scientific approach in teaching 
learning process, the marking style and the time allotted for English subject. By 
having the changes, the teachers found out many problems as stated by teacher A 
that,” First of all, the time was the biggest trouble, if I teach by using various 
methods, sometimes I cannot catch up with the time, the learning time was shorter 
than before. It is from 4 hours in a week become 2 hours in a week”.  Another 
teacher also said that “the time is the basic problem because the materials are 
plenty compared to provided time, in my opinion, the time allocation needs some 
adjustments”.  Two hours in a week is not enough for the listed materials in 
curriculum 2013.  
Beside the time problem, the lack of students’ interests in learning 
English and the lack of basic English knowledge (speaking, listening, reading and 
writing) have to be noticed by teachers. Teachers in this school have different 
difficult skills which are faced by the students. Teacher A found out that speaking 
skill is difficult to teach because “there are so many students with diversity and 
the time is limited”. On the other hand, Teacher B has different opinion that “the 
most difficult skill to teach is writing because writing needs consistency of ideas, 
grammar competence, and elaboration of ideas in their writing. So, it is a kind of 
hindrance for my students to master English in teaching learning process”. These 
two skills can be categorized as productive skills because the students have to 
produce the output in form of speaking and writing. 
Related to integrated skill teaching strategy, the result of the interview 
showed that none of the teachers teach the skills integratedly. They used to teach 
the skills seperatedly, as stated by teacher A that, “Usually, I teach them 
separately, especially when the material is quite tough to handle by my students”. 
I can conclude that the teachers in this school did not teach the primary skills 
integratedly. They felt that teaching the primary skills separately can help them 
manage the class better. It was more easy to formulate the activities in the 
classroom when it focused only in one skill. But in the other hand they still had 
problem with the time management. This teaching strategy could be a new 
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teaching strategy for the teachers in this school and can be used as supplemetary 
teaching strategy. 
The teachers in this school are familiar enough with the curriculum 2013 
teaching models. They had followed the 2013 curriculum teachers’ training. So, 
their understanding about the curriculum policies were good enough. They stated 
that they had applied many learning models that had been suggested by the 
curriculum 2013, such as discovery learning,  project-based and problem based 
learning (as stated by teacher A), “through some methods like discussions, games, 
presentation, debate, drama performance, changing text into comic, etc”. The 
methods that they applied still have many problems. One of them are creating the 
teaching scenario as stated by teacher B, “The difficulties in conducting the 
learning model are creating suitable problem scenarios is difficult, students have 
quiries about the process and it requires more in time allocation”.  
Moreover, the supporting materials for teachers such as facilities, 
learning sources and basic knowledge are still low. As stated by teacher A, 
“limited sources owned by my students is the second difficulty. Then, my 
capability to use the method effectively, the students basic knowledge and limited 
sources owned by schools are also the difficulties”. In conclusion, the teacher had 
positive attitude in implementing  curriculum 2013. Although, they still had many 
problems related to the time allocation and teaching strategy. Looking at  the 
results of the teachers’ analysis the researcher was assure that the teaching English 
in Curriculum 2013 is still needed the new teaching strategies, one of the teaching 
strategy is gallery exhibition, that can make the teaching process more effective.   
Teaching learning process in second term for XI graders of SMA Negeri 
1 Bengkayang were only 15 weeks From the syllabus of curriculum 2013, there 
were seven subjects or topics to be discussed in this term.  There are seven topics 
(basic competences) and the ideal time allocation is 4-5 meetings for one topic. 
For every topic usually spends four  meetings or eight hours. This condition 
showed us that if one topic needs four meetings to complete it. It means there 
must be twenty eight weeks. In addition, the test was usually given in the end of 
the chapter (topic) and there was also mid-term test that had been scheduled on 
the time table. The lack of provided time in this term was 16 hours (eight weeks). 
To overcome this situation,  the competences can be taught and developed by 
using integrated skills teaching strategy using project-based learning. The teacher 
can teach and access the four primary skills at the same time.  
 
Discussion 
 In designing process, the result of need analysis is the basic consideration 
in setting up the learning objectives. This phase is to verify the performance that 
the activities were set up based on the students’ interests and competences. From 
the result of need analysis on teacher’s and students’ needs and the result of the 
curriculum 2013  analysis. The researcher concluded that the new teaching 
strategy have to be applied to overcome the problem in teaching English in 
curriculum 2013.  The teaching strategy in this research was gallery exhibition 
project. The Gallery Exhibition project is a project where the students can create 
an exhibition about a topic. The students work in group of 4-5 students. They can 
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create an interesting display using pictures, writings and other tools to help them 
present their topic. The students are the presenter for all the guests that come to 
their gallery station.  
All of the activities consist the activity of four primary language skills 
integratedly, so that they can practice their primary English skills  completely. 
They have to be ready with the information related to the project. This project is  
designed to ensure effective project-based learning through high levels of 
participation, high levels of focus and high levels of thinking among students in 
groups. It is a learning experience that allows students to select a topic focus, 
define problems or questions, gather and analyze information, apply skills, and 
create a product to show what has been learned. Independent study can be 
effectively used in senior high school programs. This learning strategy works best 
with students who have a high degree of self-directedness and teamwork skills.  
The activities of teaching learning process also focused on the students, 
since the students prefer working in group. From the result of students’ analysis, 
the descriptions of students’ characteristics were the students like to have the 
activities outside the classroom and they used to find out the learning sources 
using internet, books and other references. They also like to work in team because 
they can learn from other students. It  could help them to be more comfortable to 
get the information from other sources and friends in their group. Peer learning 
was more effective since they feel free to discuss the problem in the project. In 
setting the objectives of the class activities was focused on students’ roles in 
classroom. The activity in this strategy enriched the students’ creativity in 
designing the display of their gallery.  
The result of teachers’ analysis showed that the teachers in SMAN 1 
Bengkayang faced the problem in managing time allocation for teaching English. 
The time allocation can be solved by giving the students chances to do the 
activities out side the classroom.  This gallery exhibition project provided the 
students’ roles that helped the students in completing the project by having the 
guideline steps. For the teacher’s role in gallery exhibiton, the teachers usually 
took a part as the role as motivator, controller and facilitator. It means that the 
teachers like to be a partners for their students. The activities that were conducted 
outside the classroom must be controlled by the teacher, so that the teacher have 
to be sure that the students did the project was still on the track.  
The result in curriculum analysis was used to formulate the learning 
objectives. The objectives of learning determined based on the stated basic 
competences in syllabus of curriculum 2013. The following objectives can be an 
supplementary objectives as stated as indicators of learning. 
a) Students are able to identify the extract of a factual report based on the 
context and usage in their gallery exhibition.  
b) Students are able to identify the characteristics of a scientific factual report in 
their gallery report correctly.  
c) Student is able to create a gallery exhibition using writings, pictures and other 
tools properly.  
d) Students are able to do a presentation in form of gallery exhibition based on 
scientific factual report they make, properly. 
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e) Students are able to write the final report about their gallery exhibiton project, 
properly.  
In designing a gallery exhibition, the researcher decided to design the 
teaching strategy for chapter seven that was about report text. After that, they 
conducted the preparation outside the classroom. The learning activities in this 
study were integrated in one unit. Those activities also combined the three aspects 
in curriculum 2013 such as cognitive, psychomotor and affective. The activities of 
gallery exhibition project can be developed into three main parts. The first part 
was called as pre-project activities. In this part, the teacher planned the project 
plan. In the classroom activities, the teacher had the main roles as a guide for the 
activities such as teacher gave the explanation about report text, gave a brain 
storming before discussion activities e.g matching the  sentences or answering the 
questions to let the students involve with the discussion topic. The teacher also 
conducted a disscussion with the group about the idea/theme for the project and 
asked learners to chalk out a plan of action for the project.   
The second part was named as whilst-projet activities. In this part, the 
learners’ roles in this part were planned and allocated job descriptions to each 
member of the group and collect required information, worked together to design 
the steps of making something based on the data collected and collected 
information from various sources about animal, nature phenomena and human, 
etc. will now be scrutinized and shaped into a draft what they are going to do. The 
students presented their first draft as outlined-planning during the consultation 
period (± two weeks) and the teacher gave revision and many advices. The third 
part was post-project activities when the students presented their gallery 
exhibition and submitted their final report. The students prepared their gallery 
exhibition and explained to the quest who come to their gallery. The teacher acted 
as a guest when assess their products. The final report consists of the the writing 
form of their gallery content, the preparation activity journal, and the 
documentation of the project process.  
There were many processes in development phase. The teaching strategy of 
gallery exhibition project was developed based on the basic competence of 
curriculum 2013 syllabus. The topics must be chosen as the suitable basic 
competence for teaching integrated skills using project-based learning. There were 
three suitable topics. They are procedural text, report text and analytical 
exposition text. Based on the chosen topics, the objectives were created to set up 
the learning goals. In this study, the researcher decided to develop only one 
topic to be created in this teaching strategy. These objectives became the basic of 
the project plan or time schedule that can be seen on the lesson plan. The specific 
identification for the subject’s name, grade, topic and time alocation also stated 
clearly. The teaching strategy procedure was created based on the objectives. 
The last process in developing teaching strategy was to check all of 
things that related to the presentation the result of the project when the research 
could be sure about this study. It was mostly the students’ roles who were active. 
The researcher checked the whole result of the teacheng strategy development to 
make sure that those materials had been completed. The first part was the lesson 
plan. The second one was the scenario for the project which consisted of the 
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whole activities (pre-project activities, whilst-project activities and post 
activities). The guideline questions were also provided to make the students had 
the example for preparing themselves before the presentation.  
 This phase is the fourth stage in ADDIE procedure. The purpose of the 
implementation this teaching strategy was to find out result of the implementation 
in the real teaching concept and also the students’ responds on it. The process of 
the implementation devided into three parts. They are pre-project, whilst-project  
and post-project. The pre-project activities introduced the topic and talked about 
the project plan. This was conducted on April 13th, 2015. In pre-project, the 
teacher took a role as a director who set the project. The first step,  the teacher 
asked the students about their general knowledge related to the topic that was 
being discussed. Then, the teacher gave the explanation about the recount text. 
The media for the explanation was power point slides to help the teacher became 
easier to convey the learning subject. The regulations on this project also 
discussed  in this steps. The reseacher made a deal with the students and gave 
them an overview about the project.  
After the students understood, they devided into group of 4 students. The 
reseacher chose the leaders and after that, the leader chose the members of the 
group. The reason behind choosing the leader was to have a good leader for every 
group. So, that the leader can help the other members of the group. The project 
was about creating a gallery exhibition about report text. They can choose the 
topic about the nature phenomena, animals or plants, or man made things. 
The second part was whilst-project activity, the students chose the topic to 
be presented. It started April 20th  -27th  2015. In this activities the students freely 
did their research related to their chosen topic. They used internet, reference 
books, and other sources  to find the related issues with the topic. These kind of 
activities were to have the students experienced reading skill. Based on the 
sources they had got, the students created their gallery display. They also created 
the draft and time schedule to do the project. So, they had to follow the schedule 
in order to be still on the track. The time that was given to them was two weeks. 
They made it outside the English class. They were free to consult their problems 
or ideas with the researcher during two weeks. In this stage, the researcher had to 
make sure the students’ progress in preparing their project by checking it directly 
to the students. Then, the teacher gave the suggestions for the group who found 
the difficulties.  
The third part was the post-project. It was conducted on May 4th In this 
part, every group displayed their gallery on each group in every corner of their 
classroom. One group had one gallery station. They arranged their product 
(consisted pictures, writings or video) and welcomed every visitors including the 
researcher by telling about their product. The researcher gave many questions 
related to their gallery. This activity was conducted to know about their speaking, 
listening and writing skills. While doing this activities, the researcher gave 
suggestion for better understanding. The other groups who had finished presenting 
their gallery had to visit another group and gave peer assessment for the other 
group’s project. Many students were reluctantly to speak in English. The 
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researcher tried to encourage them by giving the guidance questions until the 
students were willing to speak in English.  
The researcher made a conclusion after implementing phase  for XI 
graders of science 2 that  the students had gained the goal of project-based 
learning. It was clearly seen that they used four primary skills in conducting the 
project. They were able to use their English actively when presenting their 
product, although many students were still spoke very little. Moreover, they learnt 
from their real life because by choosing the unique topic for their gallery 
exhibition, the students became aware of the nature. They could know better about 
the nature around them. For the soft skills, the also learnt how to work in team. 
 After trying out the gallery project, the researcher distributed the 
quetionnaires the students in order to get the feedback. The feedback from the 
students and conclusion were the last part of this implementation process. The 
questionnaire provided the students’ responds  toward the activities. The 
reasearcher also did focus group discussion to confirm the result of the students’ 
responds in form of questionnaires. From the result of the questionnaire, there 
were seven groups that said they were happy to do the project and 1 group said 
that they like the project very much.  
The first item in this questionnaire showed that the whole class enjoyed 
doing the project. It showed that they were motivated in learning English using 
project-based learning (see Appendix F). In addition, there were 87%  stated that 
they could understand the instruction given. They also admitted that the time 
given was enough (there were 100%). So, for the time allocation in doing this 
activity took ±2 weeks. In this two weeks, while the students were doing the 
project, the teacher could use the regular time to teach another topic of the lesson 
because in the second term of the school year, there were seven chapters to be 
taught.  
The students also admitted that the project gave them benefits. Those 
could be seen that 75% of the student said that the project was very useful and 
25% students said that it was useful enough. In addition, the whole students said 
that they were willing to do the next project (100% of the students). The reseacher 
could take the conclusion from the students’ feedback that the gallery exhibiton 
project can be used as a supplementary teaching strategy to make the students 
become more active in learning English and can be conducted in English class for 
other topics. They also enjoyed the process of creating the product because they 
did it outside the classroom and using different learning sources such as books, 
newspaper, videos, magazines or internet. The teacher also got the benefits 
because the time of doing project was not in English class because they can use 
the time to teach the other topic.  
In teaching primary skills, the teacher can teach them integratedly. It 
helped the students to have the real life experiences in English by using four 
primary skills in communicating. For instance, the students used reading skill to 
find out the background of infotmation about their topic through books, internet or 
videos. The students also used their speaking skill to present and explain their 
product. The listening skill was used to comprehend the questions from the 
visitors who came to their gallery. Then, they used the writing skill to create the 
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writings for their gallery and to make their final report of their project. In the last 
phase of the ADDIE method is evaluation stage.  
The phase was conducted to have the evaluation about the product that 
has been designed. In this part, the researcher described the evaluation of the 
gallery exhibition project design. After the researcher designed and implemented 
the teaching strategy, the researcher distributed the questionnaires as validation 
instruments to the experts to evaluate the design of gallery exhibition project 
teaching strategy. The researcher created the questionnaire based on the theory 
framework and the product specification.  For the first part of the questionnaire 
was about project design evaluation. The researcher used the degree of agreement. 
There are yes and no responses.  
The result of the data was presented using the degree of agreement. The 
second questionnaire was about teaching methodology. The responses of this 
questionnaire were in form of number choice. The numbers were 1) bad; 2) not 
complete; 3) less complete; complete enough; and 5) complete. The evaluation 
was conducted by the experts. It was to make sure that gallery exhibition project 
can be applied in teaching learning process. In this study, there were two experts 
who gave their feedbacks and opinion about gallery exhibition project. The reason 
in choosing the experts to validate this teaching strategy was based on the 
background of their study, teaching experiences and their research on English 
teaching.  
The result of the experts evaluation on project design of the gallery 
exhibition project comfirmed that the teaching strategy is applicable and useable. 
The experts agreed that this the project design in this teaching strategy has met the 
the standard curriculum 2013. More over, this teaching strategy engaged the 
students participation in conducting activities. The integration of technology and 
necessary basic skills was also used in this teaching strategy. The instructions and 
the language that were used in this teaching strategy was good enough and 
encourage the students to use their higher-level thinking. It is important to choose 
the suitable language that fit to the students prior knowlegde such as vocabulary 
and grammar mastery. In order to help the students the easier to understand the 
instructions. Moreover, the students have many chances to take a part actively in 
doing the project because this teaching strategy is students-centred. The expert 
gave the suggestion to make sure about choosing the appropriate materials for the 
students. in conclusion from this expert, the gallery exhibition is applicable 
without any revision.   
In the second evaluation. An expert on teaching methodology did the 
evaluation on a set of integrated skills teaching strategy using project-based 
learning in form of gallery exhibition project. There fifteen items were validated 
in this instruments. The learning activities in this teaching strategy consisted four 
primary skills was confirmed that it integrated four primary skills in teaching 
activities. The gallery exhibition also let the teacher to monitors the students and 
the progress of the project. The teacher’s and students’ roles had described 
clearly. The other hand, the evaluator gave the suggestion to add the grammar and 
vocabulary mastery in this teaching strategy and this became the minor revision in 
this design. For other teachers who are going to use this supplementary teaching 
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strategy can be easier to do the assessment because the scoring rubric has been 
prepared.  
 
CONCLUSION AND SUGGESTION 
Conclusion 
The set of integrated skills teaching strategy using project-based learning 
that was resulted from this research can be used as supplementary teaching 
strategy for English teacher especially, for teaching English grade XI using 
curriculum 2013. It also can teach and assess the primary skills integratedly in 
English such as speaking, listening, reading and writing at the same time. It is 
helpful in teaching time management. The teaching strategy can help the students 
be more active in learning activities and as the result of this project learning, they 
are used to work in a group/team in learning process. Moreover, this teaching 
strategy  can help the students develop their critical thinking. 
 
Suggestion 
A set of integrated skills teaching strategy using project-based learning 
also have some weaknesses in controlling the students activities that are held 
outside the classroom. For the teachers who apply this strategy have to consider 
about this condition. The activity journal of the students’ project preparation can 
be one way out to control their activities outside the classroom.  
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